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from social, cultural, and economic perspectives; (2) exemplification 
of economic links using a local example; (3) identifying and 
explaining the nature and risks inherent in a global entrepreneurship 
through decision making and critical thinking activities; (4) 
exploring issues confronting less developed countries via comparative 
analysis of colonial and present day industry; and (5) showing 
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with direct foreign investment and challenges facing the developing 
world. This section explores the determining factors that are key to 
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20 day lesson plan is provided, as are handouts, materials, 
individual activities, and resource lists. (DK) 
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Global Econonlcs: A Multl-M«dla R«sourc« Packet 

Elaine Potoker and H. Gene Taylor 

The following instructional materials are meant to be utilized for 
illustrating economic perspectives related to issues such as: 

.Why nations trade 

•The challenges of the developing world 
•North-South relations 
•Cross-cultural awareness 
•Global integration of markets and 
products 

•Trade barriers — Controversy and 
consequences 

They are intended to be supplementary materials, and suggested for 
utilization within historical contexts such as "Post-Colonial 
America," "Contemporary World Trade Issues," and Economic 
Challenges of Emerging Democracies. 



Focus on tha Caribbean: A Case Study Approach 

The Caribbean offers multiple illustrations of how and why trading 
relationships evolve between nations; e.g., how they create and 
perpetuate social history, how things remain the same, and how 
present and future realities of developing nations are linked to 
their past. 

Objectives: 

1. To illustrate the linkages of the Caribbean to the global 
community from multiple perspectives: social, cultural, and 
economic (i.e., overseas expansion and patterns of global 
trade) ; 

2. To exemplify economic links using a local example of 
international trade; 

3. To identify and explain the nature and risks inherent in a 
global entrepreneurship through decision-making and critical 
thinking activities; 

4. To explore issues confronting less-developed countries via 
comparative analysis of colonial and present-day Caribbean 
industry; 

5. To show teachers partnerships with business create living and 
working experiential units of study. Generating a living unit 
of curricular study from local example (s) provides practical 
social studies strategies for elementary, middle and secondary 
classrooms as well as to communities, policy-makers and 
curriculum developers. 
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Materials: 



Teachers are encouraged to consider the suggested materials in the 
context; of a Matrix that can hm "aixad and matchad" to issues as 
time and subject permit* (Shown alphabetized, A,B,C, etc.) 
However, the following text is recommended to be used in 
conjunction with the above historical theme* 

Augelli, John. (1989). Middle America: Its land and its peoples. 
Englewood Cliffs, N.J.: Pr:-:nt ice-Hall. 

Viola, Herman J. & Carolyn Margolis. (1991). Seeds of change . 
Washington: Smithsonian Institution Press. 

Williams, Eric. (1970). From Columbus to Castro: The history of the 
Caribbean. N.Y.: Harper & Row, Publishers. 



ISSUE: GLOBAL LINKS — WHY NATIONS TRADE? 

The primary objective of the following activities is to illustrate 
that nations trade in order to satisfy needs. These needs include, 
but are not limited to: human capital, natural resources and market 
platforms. 

ACTIVITIES 

A. PCGloba: A computer program used to enable students to develop 
country profiles; includes key data for decision-making, i.e., 
health statistics, education, economics, energy, and demographics 
(age distribution, literacy rate, languages, population growth 
rate, etc. ) . 

B. World Atlas: Used in conjunction with PCGlobe, this computer 
program provides additional data specific to legal systems 
infrastructure, agriculture, crime, etc. ' 

Overlapping information between these computer programs provide a 
vehicle for critical analysis. 

c. Entrepreneur: A computer program that walks students through 
the steps of starting a business, e.g., raising capital, analyzing 
cash flows and the market, preparing income statements, writing 
strategic business plans, etc. 

D. "Trade-offs": A simulation that generates decision-making and 
critical thinking. Through negotiating natural and human 
resources, monies, and social goals, compromises are reached. 
Students are divided into small groups and given cards that have 
been divided into categories: country profiles and government 
agencies . 

E. "Rules of the Game": a simulation that demonstrates the 
interdependent nature of global trade with focus on core-perinherv 
relationships. c f j 

^- Teaching strategies (1989), NY: Joint Council on Economic 
Eduction. See "instructional objectives," p. 91. Lesson 3. 
15(1-5). ' 

G. Case study: 

Windward Islands Aloe, Ltd., Roseau, Dominica — supplier of raw and 
partially processed aloe vera gel to U.S. -based manufacturers, 
e.g., Avon, Colgate, Hawaiian Tropic; a Dominica-U. S. joint-venture 
operation. (A descriptive video, company literature, and products 
are available for review.) 

OnTGROWTH ACTIVITIS8 

Students will apply data and skills to establish hypothetical 
international businesses. They will then critique the respective 
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profiles and rationales. 



The collection and application of the data and background 
information gathered from the aforementioned activities are 
representative of procedures followed by governments, agencies, 
business/ industry (public and private), and entrepreneurs involved 
in global trade. Students of all ages must do their "homework" to 
optimize longevity in commercial relationships. Additionally 
these activities emphasize that cooperative partnerships with 
business create living and working experiential units of study. 



ISSUE: NORTH-SOUTa RELATIONS — THEN AND NOW 

The primary objective of the following activities is to explore 
global economics through a historical perspective. 

ACTIVITIES 

H. Mapping global trading patterns : Identification and 
visualization of grassroots/ contemporary global trade, i.e. 
triangular trade resulting from needs of human capital, natural 
resources, and market platforms. 

I. casa study: 

"Technology— Then and Now": A study of its evolution from primary 
product exports to diversification through agribusi. -js: the suaar 
industry . ^ 

6. Case study: 

windward Islands Aloe, Ltd., Roseau, Dominica—supplier of raw and 
partially processed aloe vera gel to U.S. -based manufactures, e.g 
Avon, Colgate, Hawaiian Tropic; a Dominica -U. S. joint-venture 
operation. (A descriptive video, company literature, and products 
are available for review.) 

OUTGROWTH ACTIVITIES 

Students will analyze global trade patterns, past and present, 
understanding causal factors for similarities and differences will 
be demonstrated through methods of authentic evaluation, e q 
graphs/charts, critical essays, debates, role play of the effects 
of the Sugar Equalization Act or the abolition of slavery, etc 
The culminating activity is to project the determinants for success 
regarding North-South relationships. 

Resourcas 

Conway, Dennis. (April-May 1991). "The Caribbean as crucible of 
the Americas". Social Education^ 55, pp. 227-238. (Includes a 
bibliography of Caribbean fiction, film, poetry, etc. 

El norte. (1984). N.Y.: CBS/ Fox Video, (a video). 

North South; The Magazine of the Americas . Coral Gables FL- 
North-South Center, The University of Miami. 

Sunshine, Catherine. (1988). The Caribbean . Boston, MA: 
Ecumenical Program on Central America and the Caribbean 
(EPICA) . 

Viola, Herman J. 5 Carolyn Margolis. (1991). Seeds of chang e. 
Washington: Smithsonian Institution Press. 

Williams, Eric. (1970). From Colum bus to Castro: The history of 
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the Caribbean, 1492-1969. NY: Harper & Row. 
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ISSUES CHALLENGES OP THE DEVELOPING WORLD 

The primary objective of the following activities is to illustrate 
prospects and problems associated with economic devllopm^nt i e 
competition for direct foreign investment (DFI) , predict ioJis;' 
debt, dependency, specialization, and global manufacturing sysSems! 

ACTIVITIES 

Gam«": a simulation that demonstrates the 
re^SS^! "^^^^^ -th focus on cTre%\\?ph2y 

A. PCGlobe: A computer program used to enable students to develoD 
hS^y^^^.r? -^i-^ investment prospects; in.-ludes key data I e?^ 
(agf distrVbl^^^^^^^ education, economics, energy, and demograpA?;; 
rate, etc ) ' ^^^^""^^^ languages, population growth 

B. world Atlas: Used in conjunction with PCGlobe. this comnuter- 
program provides additional data specific to legal systems 
infrastructure, agriculture, crime, etc. systems, 

"ItllX^if^^^^^^ ^^^^^ --P-^- P-^— P-vide a 

I'r^ J^^?^^^? Stratf^q iftS (1989), NY: Joint Council on 
Economic Eduction. Lessons 14 (1-2), 13 (1-2), 10 11 is (2) 
(These lessons address comparative advaniaqe diversif icatloi * 
protectionism, debt, and global manufacturing^.)' ^^^^^^^^^ ^^^^lon, 

OUTGROWTH ACTIVITY 

investment promotion campaign: The above activitie«3 will nr-««;,>-o 
ir;"'s\m'ulated''?ali"""''"^^^ prSgJIms'?: be'pr^se^Jel 

«n^;-to ^s; ^^J^^ 

coun?rJS%re'bS?"r^^^'"" ^^^^^--n —ions tT'dlteJSine 'which 
P^?om^?lonar!t^ers! l7.,iZlT7U ""i^o?: ' ^V^^^^^^^^ 
S?-^a? cX2?t1S^^for 1"^.^' ^-^---^^r^^^ 



ISSUE: THE CARIBBEAN PROM A CROSS-CULTURAL PERSPECTIVE 

The primary objective of the following activities is to explore the 
multiple perspectives inherent in the history of the Caribbean. 

ACTIVITIES 

J. Comparativ* readings: Selected readings reflecting multiple 
perspectives regarding migration, geo-political influences, 
economic activities, religions, arts, and other elements of 
culture. (See resources below.) 

K. SpeaKers/presenters: Community groups, e.g., dancers, singers, 
students, professionals, etc, representing Caribbean cultures 
and/or countries will be invited into the class to share their 
perspectives . 

L. PBS Spacial: "Coluabus' Encounter": A video presentation of 
Columbus' "discovery" of the "New World": provides a platform for 
discussion of the controversy related to this event. 

OUTGROWTH ACTIVITIES 

The aforementioned activities/readings will foster critical 
analysis and discussion. Students will conduct research and 
prepare essays that address foundations to historical bias. 

RESOURCES 

Gelman, David. (1991, Fall/winter). When worlds collide, 
.[special issue], Newsweek . 

1491: America before Columbus. (Oct. 91). National Geographies. 

Honeychurch, Lennox. (1984). The Dominica Story: A History 
of the Island. Roseau, Dominica: The Dominica Institute. 

Search for Columbus. (Jan. 1992). National Geoaraphins. 

Sunshine, Catherine. (1988) . The Caribbean . Boston, MA: 
Ecumenical Program on Central America end the Caribbean 
(EPICA) . 

♦Current newspaper articles from the U.S. and Caribbean countries 
Illustrating cross-cultural perspectives to current events. 
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Direct Foreign Invastment: 
Chall«ng«s Facing the Davaloping World 
(Unit of study and Suggestad Lessons) 

Blaina Potokar and H. Gene Taylor 





CHALLENGES OF THE DEVELOPING WORLD 
Direct For«ign Investment 
Preview of main points: 

There are many prospects and challei ges related to economic 
development. The world has become a stage of competitors seeking 
development capital. Consider the emergence of Eastern Europe, and 
trade incentives related to the Enterprise of the Americas and the 
North American Free Trade Agreement, as examples. Both developed 
and developing nations need to weigh costs against benefits of 
direct foreign investment (DFX). These lessons explore the 
determining factors that are key to making DFI decisions, as well 
as protectionism, debt, dependency, specialization, and global 
manufacturing systems. 

Suggestions for incorporation into curriculum plans: 

a. subsequent to a unit on "Why Nations Trade?" 

b. as an introduction to understanding of how debt, and 
protectionism impact on decisions concerning DFI. 

c. as an introduction to understanding how global manufacturing 
systems have evolved, and how specialization and 
diversification will continue to be phenomenons of the future. 

d. as an introduction to concepts involving entrepreneurship 
development. 

Economic Concepts: 

Direct foreign investment, dependency, protectionism 
specialization, debt, trade deficits, global manufacturing systems 

Target population: 

It is our view that the concepts and materials presented could be 
tailored to just about any audience; K-12 aTv\ adults. 

Resources : 

.the visual of the "Corporate Household Unit Model" (Handout #3) 
.select readings from U.S. Dept. of Commerce sources. 

Business America , world Development Reports, International 

Development Reports 
. PC Globe 
. World Atlas 

.Case study: a local business that invested in a foreign country 
Windward Aloe Company/Lake City, Fla. and Roseau, Dominica. 
Video tape 

.U.S. Customs: statistics relating to imports and exports of 
goods and services 

. Teaching Strategies (1989). N.Y. : Joint Council on iSconomic 
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Education. Lessons 14(1-2), 13(1-2), lo, 11, 18(3); included 
are details on time required, instructional objectives, 
rationale, materials, and procedures. 

Objectives: 

Students will: 

1. examine factors that are key to DFI decisions; 

2. illustrate how external and internal factors may impact on 
those decisions, e.g., debt, protectionism, exchange rates; 

3. recognize how peoples are linked to global trading decisions; 

4. understand how to obtain information key to making overseas 
business decisions; 

5. identify "what it takes" to be successful in business and 
trading relationships; 

6. demonstrate an understanding of competition for DFI by 
developing and presenting an investment promotion campaign. 



DAYS ONE AND TWO: 

From previous lessons, students will have an understanding of 
why nations trade. More importantly, they will understand this on 
a personal level. The centrality to this lesson and those that 
follow is for students to see themselves and the foreign country as 
a corporate household unit, (transparency and hand-out) 

Distribute DFI Handouts #i and #2 ; a working definition of DFI 
will be developed through class discussion. 

View Windward Aloe Company video (15 minutes) . Ask students 
how company began its business, and why it invested in Dominica. 
The lesson is concluded through an analysis of the local example of 
Windward Aloe Company. Class will sketch Windward and Dominica's 
households using The Household Unit Model (Handout #3). This will 
enable students to understand what factors lead to DFI decisions. 

DAYS THREE AMD FOUR: 

Introduce first group project. Students will identify a 
service or product they would like to produce that will involve DFI 
decision-making. List these. Students will identify which products 
are "global products". They will probably not understand the term. 
Using "Think-Pair-Share", have them define the term. Having a 
class definition, implement Lesson 14(1-2). By the end of class, 
divide students into groups of no more than five. Each group will 
select a global product or service. Use Handout #4 as 
Illustration. 

DAYS FIVE AND SIX: 
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Using PCGlobe and World Atlas, have students identify the 
"global" nature of their product. They will identify the materials 
necessary to produce their product or service and investigate 
country profiles to determine which can supply the materials 
needed • 

DAYS SEVEN AND EIGHT: 

Student will investigate external market factors that may 
impact on investment decisions. Student will study the effects of 
trade barriers. This will be accomplished through the use of 
supply and demand analysis. This lesson serves to illustrate how 
trade barriers are an interruption to production based on 
comparative advantage or specialization. Implement Lesson 10. 

DAYS NINE AND TBN: 

Focusing on the production of a global product or service, 
students will use library resources to gather information showing 
who wins or loses from trade barriers. By now students have 
targeted the country or countries for assembly, packaging, and/or 
distribution of their global product or service. They will focus 
on the effects of trade barriers in relation to this country. It 
is suggested that students be given the opportunity to share their 
findings with others in the class. Comparisons of the effects will 
enhance their understanding. 

DAYS ELEVEN: 

Students will now have a working knowledge of the impact of 
trade barriers and a general understanding of who benefits and 
loses from these restrictions. Lesson 11 gives students the 
opportunity to develop economic forecasts predicting the impact of 
import and export restrictions on prices and employment. While 
they are experiencing this lesson, the students will need to decide 
upon the countries they wish to use for supply of resources and 
channels for distribution. 

DAYS TWELVE-FOURTEEN: 

Having selected their countries, the students will use the 
skills and information learned from Lesson 11 to develop economic 
forecasts regarding these countries. It is suggested that students 
be given the opportunity to share their findings with others in the 
class. Comparisons of the forecasts will enhance their 
understanding . 

DAY FIFTEEN: 

As a follow-up to Lesson 11 and the economic forecasting 
activity. Lesson 18 provides additional opportunity for students to 
use supply and demand analysis. In particular, this lesson will 

12 



help students understand the connections between currency value, 
trade volume, and prices for imports and exports. All of these are 
necessary concerns of global production. 

DAYS SIZTEEK-NINETEEN: 

invastmant Promotion Convention: The above lessons have 
prepared students to develop investment promotion programs to be 
presented in a simulated gala convention. The hypothetical 
attendees (classes involved in the lessons) role-play 
representatives of government, private industry, non-profit 
organizations, etc. The students from other classes are prepared 
in advance to ask questions of the presenters in "square-table" 
discussion sessions to evaluate which countries are best for their 
investment. (For example, 1st period could be attendees while 3rd 
period could be presenters.) Videos, music/entertainment, food, 
promotional items, pamphlets, economic data, etc., will be prepared 
and made available by students. In essence, students are 
simulating present-day competition for DFI.* 

Follov«»up Lesson 

The gala Investment Promotion Convention provides a platform 
to review trading relationships from a macroeconomic perspective. 
Specifically, students will explore "myths" regarding balance of 
payments accounts. Deficits or surpluses in certain accounts cause 
tensions between different groups in society even though it is 
impossible for accounts to be out of balance. Students will use 
library materials to research how these difficulties may impact the 
production of their global product. 



*Students can also be divided into countries competing for DFI and 
businesses/governments/etc. evaluating potential investment sites. 
As example, 1st period could be an agro-business while 3£d and 5th 
periods could be countries of Dominica and Jamaica. 
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Direct Foreign Investment (DFI): challenge to Developing and 

Developed Countries 



Picture, if you will, the World Olympics, The stage is 
set. The time is now. However, the players are not there for 
sport — they are there to compete for investment dollars/pesos 
drachmas, quezales — you name it. They are there to compete for 
whatever it takes to assure their ongoing development. "Invest 
in me," they say. These players are countries. The countries 
are comprised of individuals just like yourself with needs: 
food, clothing, security for themselves and their families- 
Some need infrastructure (roads, communication, tooling for 
industry, etc.). Countries seek DFI to develop and grow. 

Consider what you do as a person to develop and grow? 

Consider what your family tries to do? 

Consider what your community has done? 

Consider what your state has done? 

How about your nation? 

Development is one of the most important challenges facing nations 
today. Investor countries (comprised of businesses in cities in states) 
must do their "homework." Just think of all the factors that might 
be important to you if you were to invest money "long distance," 

What might it mean to do your homework well? 
What do you need to know!? 



Elaine S. Potoker 
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Why My Company is Investing in Haiti's Future 



Sv Frederic H. Brooks 
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MacGregor Sporting Goods, Inc., a major manufacturer 
of athletic equipment and sports-related appareK first 
began manufacturing in Haiti in 1976. During the last 
ten years we have expanded our operations there consid- 
erably, with very positive resuUs. 

The major reasons we initially chose to invest in 
Haiti, and why we continue (o expand our business 
there, are: 

I . The proximity of Haiti to the United States. This al- 
lows MacGregor to realize reduced on-hand inven- 
tory and corresponding carrying costs. 
Low labor rates and conscientious work force. This 
combination facilitates production of a quality prod- 
uct which possesses a competitive edge over that 
imported from the Far East. 
3. Trade concessions. Doing business under the U.S. 
807 Program allows customs duty on imported prod- 
ucts into the United States to be paid only on the 
"value-added" by the Haitian manufacturing. 
MacGregor has also found advantage in Haiti's eligi- 
bility for the U.S. Generalized System of Preferences 
(GSP) and in the constant relation of the Haitian cur- 
rency (the gourd) to the dollar. In addition, as a Carib- 
bean nation* Haiti is a beneficiary of the Caribbean Ba- 
sin Economic Recovery Act. This is the cornerstone of 
the U.S. free trade policy known as the Caribbean Basin 
Initiative (CBl). As the CBI is a twelve-year program it 
is clear the United States is committed to the long-term 
economic health of Caribbean nations such as Haiti. 
This is a comforting factor to private sector American 
investment. 

The last ten years have been good ones for 
MacGregor in Haiti. In 1976 we started by making 
baseballs. Our current product line has been expanded 
to include softballs, bases* footballs, basketballs* foot- 
ball practice pants, and coaches' shorts, and certain pro- 



prietary contract business in the areas of baby pants, 
house slippers, men^s briefs and racehorse equipment. 

Our facilities in Haiti have grown to encompass 
1 15,000 square feet among four separate buildings. 
They arc situated in a secured industrial compound lo- 
cated two miles from the center of Port au Pnnce. 

Pertiaps more than any other factor, our success m 
Haiti can be traced to our employees. Senior manage- 
ment personnel is almost exclusively of Haitian origin 
and many are college educated. 

Management supervises a quality labor force which 
on average consists of 1,000 employees who are dili- 
gent and well-trained in the skillful operation of equip- 
ment from sewing machines to molding ovens. 

Of course, the recent developments in Haiti have 
caused some concern. Our operations were somewhat 
affected by the social disturbances and at the height of 
the unrest we closed our facilities for a day. Fortu- 
nately, more normal conditions have resumed and pro- 
duction at our Haitian facilities is back on target. 

MacGregor's commitment to Haiti remains as strong 
as ever. Despite a difficult last few months we expect 
the socio/political and economic environment in Haiti to 
be more agreeable to U.S. business than before. The 
reasons we invested in Haiti remain as valid today as 
they ever were and we plan to continue the company's 
expansion there. The primary motivation for our plans 
is economic in nature. Our Haitian facilities represent a 
good investment, but we are pleased that at the same 
time we are helping the people of Haiti improve their 
standard of living. Haiii has been good to us and 
MacGregor has been good to Haiti. 

We expect this relationship to continue and grow. We 
strongly advise other U.S. companies to consider estab- 
lishing business operations in Haiti. It makes for good 
business and for good neighbors. 
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Frederic H. Brooks is the Chairman of the Board of 
MacGregor Sporting Goods. Inc., headquartered in East 
Rutherford. New Jersey. He is also President of 
Connecticut Economics Corporation. He is a meml}er of 
the Advisory Committees on Consumer Goods ani. on 
Custom Matters of the Department of Commerce and the 
Office of the U.S. Trade Representative. He is also Chair- 
man of the Caribbean Basin Advisory Committee and 
Treasurer of Caribbean Central American Action. Brool<s 
has been with MacGregor for seven years. MacGregor, 
which was founded in 1875. is one of the four principal 
American brands in sporting goods. 
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